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Plenary 1: Teresa Oteíza  

 

9:00–10:00am EST               

 

Title: Co-Construction of Historical Memories of Recent Past by Students and Teachers: The Role of Engagement for Building Axiological and Experiential Affiliations 

Abstract: The personal and family experiences of a recent conflictive national past are part of the co-construction of historical memories when learning history at school. In 

this way, history teachers and students build axiological and experiential affiliations that are in part shaped by their own biographical stories which are interwoven with the 

collective memories of their broader cultural environment. In this presentation I explore history teachers and secondary students’ memory perspectives about a recent national 

past of dictatorship and severe human rights violations in Chile (1973-1990), taking into consideration how they position themselves regarding their social role as educators 

and as young social actors in current Chilean social life. In order to carry out this analysis, I consider a transdisciplinary triangulation to better comprehend this socially situated 

discursive mnemonic practice of young students and history teachers. Accordingly, I draw on relevant research from the fields of memory studies, Chilean historiography 

regarding the study of recent past and historical memories and systemic functional linguistics, particularly on the ATTITUDE and ENGAGEMENT subsystems of the APPRAISAL 

system, to examine the axiological and experiential affiliations that students and history teachers build in the process of historicization of memories at school. This analysis 

shows, on one hand, that students’ memory positions carry the tensions, silences and polarization of their families as well as their ethical empathy for the social suffering of 

their country and their request for a legitimation of their voices as a younger generation. On the other hand, history teachers’ memory positions take into account the challenge 

of being ‘objective’ and of contributing to a historicization of memory regarding sensitive content that still creates tension and disputed memory positions in Chilean society.  

 

Key words: Engagement, axiological and experiential affiliations, discourse of history, historicization of memories, Spanish language 

 

Biography: Teresa Oteíza obtained her PhD at the University of California, Davis, United States and she currently works as an 

Associate Professor at the Pontifical Catholic University of Chile. She is editor of the Latin American Journal of Discourse Studies 

and of Discurso & Sociedad. Her interests include the areas of social and critical discourse studies, systemic functional linguistics, 

educational linguistics and the discourse of history. She is currently working with Claudio Pinuer on the project “The language of 

appraisal in Spanish: description and systematization of linguistic resources to build intersubjectivity”. She published the book El 

discurso pedagógico de la historia: Un análisis lingüístico sobre la construcción ideológica de la historia de Chile (1970-2001) in 

2006, and En (re)construcción: Discurso, identidad y nación en los manuales escolares de historia y de ciencias sociales, (ed. with 

Derrin Pinto) in 2011. Her forthcoming book What to Remember, What to Teach: Human Rights Violations in Chile’s Recent Past 

and the Pedagogical Discourse of History, will be published by Equinox. E-mail: moteizas@uc.cl. 

mailto:moteizas@uc.cl
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Plenary 2: Luciana de Oliveira  

 

5:30–6:30pm EST                

 

Title: Affordances of SFL in Elementary and Secondary Classrooms with Multilingual Learners 

 

Description: The presenter discusses how SFL has been used in her research over the past several years and describes its affordances as an approach to 

discourse analysis and a pedagogical approach in elementary and secondary classrooms with multilingual learners. 

 

Biography: Dr. Luciana C. de Oliveira (Ph.D., University of California) is Associate Dean for Academic Affairs and 

Professor in the School of Education at Virginia Commonwealth University. Her research focuses on issues related to 

teaching multilingual learners at the K-12 level, including the role of language in learning the content areas and teacher 

education, advocacy and social justice. Currently, Dr. de Oliveira’s research examines scaffolding in elementary 

classrooms. She has authored or edited 27 books and has over 200 publications in various outlets. Dr. de Oliveira has over 

25 years of teaching experience in the field of Teaching English to Speakers of Other Languages (TESOL). Dr. de Oliveira 

currently serves on the English Language Learner/Multilingual Learner Advisory Board for iCivics, an educational non-

profit focused on teaching civics through online games, founded by retired Supreme Court Justice Sandra Day O’Connor, 

and now supported by Supreme Court Justice Sonia Sotomayor. Dr. de Oliveira served in the presidential line (2017-2020) 

of TESOL International Association, the largest international organization for English language teachers worldwide, and 

was a member of the Board of Directors (2013-2016). She was the first Latina to ever serve as President (2018-2019) of 

TESOL. Among many awards and honors, she was the recipient of the Mid-Career Award (2017) by the Second Language 

Research special interest group and the Early Career Award (2012) by the Bilingual Education Research special interest 

group of the American Educational Research Association (AERA). 
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Session 1a: SFL and Creative Expression 

 

10:30am–11:30pm EST               

 
Graduated Attitude through Grammatical Metaphor in 

Literary Text: The Theme of Shame in The Scarlet Letter 
Yaser Hadidi & Arash Talebi, University of Tabriz 

 

Graduation is a crucial semantic domain of the appraisal system 

which realizes the potential available in language for making 

contrasts in meaning in terms of adjustments and degrees of force 

and focus. Graduated meanings can also be realized in either 

inscribed or invoked ways, taking the context and discourse 

semantics into account. Among the attitudinal machinery of 

graduated meaning systems, we are yet to probe literary prose fiction 

texts with regard to the realized play of these devices towards the 

literary meanings at work in the English novel. But there are also 

other systemic synergies that could be postulated as existing in 

interlocking ways between graduation in appraisal and other 

systemic sub-systems. This study sets out to find evidence from a 

work of fiction, The Scarlet Letter, supporting the argument that 

there are simultaneous interlocking systemic meanings created as a 

result of the synergies between choices in graduation and those in 

Grammatical Metaphor. In this work of fiction, a considerable 

portion of the linguistic stylistics and the literary effect on the reader 

can be explained by noting the realization of the discourse of shame 

through Grammatical Metaphor that is graduated at the same time in 

inscribed or invoked ways. The author coalesces and condenses 

some moving and thematically crucial literary intent into a 

considerable range of Grammatical Metaphors, but he uses a parallel 

proportion of graduation choices to heighten the presence of these 

crucial mainstays towards the ultimate fulfillment of literary content 

that we see accomplished by this work of fiction and that stands to 

be explained. These possible angles and synergistic systemic choices 

could be explored in other works of fiction, in an attempt to see if 

they could be added to Ruqaiya Hasan’s promising notion of verbal 

art and Systemic Socio-Semantic Stylistics. 

 

The Grammar of Folklorisation: When Critical Discourse Analysis Meets SFL 
Khalid Said, Cadi Ayyad University 

 

It seems that the master narrative in officially produced EFL textbooks in Morocco has tended to folklorise the 

Amazigh ethnic groups/minorities through instrumentalising their festivals, traditional clothes, food and marriage 

rituals, among other ethnicity markers. In this very context, to examine the folklorisation of Amazighs, the proposed 

analysis focuses on Amazighs’ festivals as recontextualised social practices which, according to Van Leeuwen (1996; 

2008), include in addition to social actors, actions, time, space and legitimation. In order to further investigate the 

functional properties of the activities wherein Amazighs women have been activated, Halliday and Matthiessen’s 

(2004) transitivity model has been used. Results indicated that Amazigh women have been mostly activated in 

relation to behavioural and relational processes more significantly than other processes (mental, material, relational, 

or existential). Two properties render the analysis of behavioural processes relevant. First, behavioural processes are 

non-transactive, requiring only one participant. Second, they constitute hybrid processes, situated in an intermediate 

position between material and mental processes. More detailed yet, Amazigh female social actors were activated in 

behavioural processes, especially in terms of ‘singing, dancing, laughing, sitting, looking, and smiling’. What is the 

critical significance of representing Amazigh female social actors in terms of behavioural or semi-behavioural 

processes? The answer to this question can be articulated from two perspectives. First, given that behavioural 

processes are non-transactive, social actors as often depicted as passive, deprived of sociological agency, and hence 

have no “effect on others, or on the world, (Van Leeuwen, 2008, p.60). When the actions and reactions of Amazigh 

female social actors are behaviourised, they are portrayed as mere behaviours, without content, purpose or effect, and 

are ultimately depicted in socially low status. Second, excessive representation of social actors in terms of 

behavioural processes casts females in the realm of the ‘physical’ and the ‘sensual’ and hence deprives them of being 

represented as ‘thinkers’ and ‘sayers’ in mental and verbal processes. In behavioural processes, the emphasis falls on 

affective reactions, desires, needs, and wants. Again, as Van Leeuwen (2008) observes “the greater the power of 

social actors, the more likely it is that cognitive, rather than affective, reactions will be attributed to them” (p.58). 

Non-Amazigh festivals, on the other hand, are encoded primarily in material processes which are often transactive 

and, therefore, require a ‘doer’ or ‘agent’ whose influence on the surrounding is tangible as they require active social 

actors who can ‘paint’, ‘hold’, ‘decorate’ and ‘move’. Amazigh festivals, on the other hand, are encoded in 

behavioural processes (dance, smile, sing etc.) which do not require a goal and therefore lack social agency. These 

processes also highlight the fact that Amazighs lack ‘voice’ to talk about themselves; they are ‘represented’ 

‘described, ‘photographed’ and talked about. Being silenced, the discourse sets limits to what Amazighs can think, 

say, or do, with speechlessness as “a necessary condition of being the gazed-upon” (Schein, 2000, p. 234, cited in 

Zhao and Postiglione, 2010, p. 329). 
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Session 1b: SFL Workshop 

 

10:30am–noon EST               

 
Calling It Out: A Workshop in Pushing North American Genre Pedagogy toward Color Consciousness 
Jason D. Mizell, University of Miami 

Kathryn Accurso, University of British Columbia 

Holly Graham, Mount Holyoke College and Portland Public Schools 

 

This 90-minute workshop has two parts, one conceptual and one hands-on/practical. 

 

Part One is about defining anti-racist genre pedagogy for North American contexts. This pedagogical framework combines principles from critical race theory (e.g., Ladson-Billings & Tate, 

1995) and genre pedagogy (e.g., Rose & Martin, 2012) to show how K-12 teachers can engage in genre-based literacy instruction that is fundamentally and actively anti-racist. 

 

We begin with a brief overview of genre pedagogy’s recent popularity in North America as an approach to supporting multilingual students in learning to read, deconstruct, and produce the 

types of texts valued in schools. Then, we present the critique that genre pedagogy has suffered from relative color evasiveness. Many instantiations have treated school-based texts as 

ideologically neutral and not related to the structural racism that permeates North American schools. As a result, teachers may take up genre pedagogy in limited or uncritical ways that 

reproduce dominant discursive practices and reinforce hegemonic deficit perspectives of multilingual students of color (e.g., Flores & Rosa, 2015; Luke, 2018). 

 

In response, we outline an explicitly critical, anti-racist take on genre pedagogy that: 

 

- Teaches texts representing both community and dominant genres; 

- Identifies ideologies and knowledge structures in each; 

- Increases focus on interpersonal meanings to analyze racializing dimensions of school-based texts; 

- Promotes remixing of community and dominant genres in classroom contexts; and 

- Destabilizes the white hegemonic measuring stick used to measure “appropriate” classroom language use. 

 

 

Part Two offers guided practice with this framework, particularly stages 1-3 above. Participants will become familiar with these principles through hands-on analysis of two texts from a 

grade 7-8 social studies classroom. 

 

We conclude with a reflective discussion around these principles, practices, and ways that SFL-inspired practitioners and researchers can remix pedagogies to benefit and empower students 

who have been disserved by dominant schooling ideologies. 
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Session 2a: SFL and Typology 

 

1:00–2:00pm EST               

 
From Functional to the Functorial Praxis and Dynamics of Language 
Michael Heather, University of Cambridge 

Nick Rossiter, Northumbria University 

 

The age of Information has promoted different types of academic disciplines needed to 

fit a radically transformed World. Fundamental underlying principles of life may remain 

invariant in essence but now appear in a quite different form in the use of language and 

data. There are added dimensions in the dynamic character of communications and the 

prevalence of the electronic medium. These have fresh interpretations of classical 

notions in space and time. They are global not just local and have moved on from closed 

to open systems. Of course there is nothing entirely new and these fresh disciplines have 

long existed in other varied forms. Typology is as old as its narrative of the Garden of 

Eden but employed in more recent mundane times by Bertrand Russell to resolve the 

paradoxes of set theory. He was not successful and moved up to the higher level of 

ramified type theory but that too still proved inadequate. Types are now of great 

practical importance in the use of computers and currently a continuing study in data 

science. Computer code as language is a prime subject of functional linguistics, for 

example in Agile software like SCRUM with its interaction. Cybernetics the study of 

automated control and Semiotics on the significance of signs are new disciplines that 

have been around for a century or more and have taken on added importance. Currently 

newer notions have been identified like Anticipatory Systems and Legitimation Code 

Theory. All are allied to Functional Linguistics and none of these disciplines can be 

partitioned off one from another. Consequently any treatment relating to functional 

linguistics needs to be treated in the context of these other disciplines. 

 

It is no news that we live in a holistic world. The issue is whether we lack the 

interdisciplinary competence to deal with its significance and how to react to it. On top 

of all this it is no coincidence that all the new disciplines relate to a very practical world 

demanding implementation. The standard linguistic classification of syntax, semantics 

and pragmatics covers the ground from formal structure to the practical use of language 

in any context whether real or artificial. Functional linguistics is concerned with 

penetrating the final boundary from semantics to praxis and concentrates on the 

dynamics of the context just outlined. It lies within the boundaries of the subject of 

A Text-Based and System-Based Account of the Nominal Group in Dagaare 
Isaac N. Mwinlaaru, University of Cape Coast 

 

 
The nominal group has attracted research interest in language description and typology (e.g., 

Dryer, 2007; 2013a, b). Studies have focused largely on the syntactic organisation of the nominal 

group, specifically the order of modifying items in relation to the noun serving as Head. In spite 

of the rich insights revealed by these studies, their focus on class labels (e.g., adjective, definite 

article, and demonstrative) provide only a partial understanding of the structure of the nominal 

group. Following SFL studies on the nominal group (e.g., Matthiessen, 1995; Halliday & 

Matthiessen, 2014), the present study examines the structure and systems of the nominal group in 

Dagaare (Niger-Congo: Mabia/Gur), focusing on the Lobr dialect. The data for the study 

comprise a 65, 000 words Dagaare component of the Niger-Congo Archive of Languages 

(NiCAL). The study reveals the following structure of the Dagaare nominal group which is 

illustrated in (1): Deictic ^ Classifier ^ Thing ^ Epithet ^ Numerative ^ Deictic ^ Qualifier. 

 

(1) à ι ̃̀ sùkùul kpà-

vὶɛlὶ 

zà àl na ga ̃̀ a 

 def 1sg school shirt-

nice.pl 

all dem rel lie.pfv junc 

 Deictic1 Deictic2 Classifier Thing Numerative Deictic3 Qualifier 

 def. 

article 

poss. 

det. 

noun common 

noun 

quantifier dem 

det. 

relative clause 

 ‘All those nice school uniforms of mine that are lying (there).’  

 

The presentation will be organized around six systems identified for the Dagaare nominal group, 

namely: deixis, classification, thing type, epithesis, numeration and qualification. The study 

provides the first systemic functional account of the nominal group in Gur/Mabia languages and 

thus extends SFL description base and typological power. 
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communication. Graphics and pictures are a rival mode of communication but the tongue 

remains supreme and has been advanced by the diversity of written textual formats to 

express the semantics of deeper expressions of thought. Rhetoric according to mediæval 

analysis consisted of the four major tropes of metaphor, metonymy, synecdoche, and 

irony. These are inherent to the most inscrutable phenomenon of language—humour. 

The ambit of language is very wide. Beyond the obvious there is a whole spectrum of 

genres from the melody in music to the very different chemical language of plant 

sociolectism in the soil. What do all these have in common? It is adjointness. For this we 

need to rise from the functionality of models to the functorality of metaphysics. This 

paper explores formally the dynamics of language and communication in that context. 
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Session 2b: SFL and Education 

 

1:00–3:00pm EST               

 
Teaching Writing Informed by Systemic Functional Linguistics: Bringing 

Professional Development Up to Scale Through Online Courses 
María Estela Brisk, Boston University 

Tracy Hodgson-Drysdale, Carleton University 

Elizabeth MacDonald, Boston Public Schools 

 

In the 1980s, linguists and educators in Australia collaborated to develop a genre-based 

pedagogy informed by Systemic Functional Linguistics (SFL) (Halliday & Matthiessen, 

2004; Rose & Martin, 2012). Researchers and educators in the United States adopted this 

pedagogy to support multilingual learners in acquiring disciplinary language while validating 

their own language practices (Brisk & Ossa-Parra, 2018; Khote, 2018; Schleppegrell, 2020). 

This presentation documents an online PD effort to improve writing instruction in an urban 

district with a high percentage of diverse students using SFL genre pedagogy as the 

foundation of three online courses. The online medium was indispensable to bringing the 

writing approach to scale because it circumvented the need for a common physical space for 

instructors and participants (Fishman et al., 2013)., Over eighteen schools have already 

participated. The combination of theory-based rigorous content that had been tested long-

term in a school with full collaboration among practitioners and researchers and an online 

environment that aligned with best known practices resulted in a quality PD. Although the 

courses feature best practices and contain robust theoretical grounding, there were still 

challenges for participants related to previous experience with online learning, expectations 

of the courses, and novelty of the theory that challenged previous notions of what it means to 

teach writing. This presentation will show how the features of the course align with a 

framework for quality online teacher preparation (Chen, 2007; Morita-Mullaney et al., 2020; 

Renn et al., 2020). It will describe the asynchronous material, synchronous meetings, and 

assignments. The voices of participants will be weaved throughout the descriptions. 

 

Content-and-Language-Integrated-Learning through the Lens of SFL and 

Cognitive Discourse Functions: Implications for Teacher Professional 

Development 
Anne McCabe, Saint Louis University - Madrid 

Ana Llinares, Universidad Autónoma de Madrid 

 

An important consideration for any Content and Language Integrated Learning (CLIL) 

endeavour is the real integration of the two sides of that coin, content and language. Thus, 

CLIL classrooms need a model of language which can provide a focus on content. Systemic 

Functional Linguistics (SFL) provides a theoretical perspective on the lexicogrammatical 

resources of the genres and registers of schooling, with a broad background of researched 

applications to a wide variety of school and university contexts. From the field of 

educational research, Dalton-Puffer’s model of cognitive discourse functions (CDFs; Dalton-

Puffer, 2013) has been used by the UAM-CLIL research group, along with SFL descriptions 

of language, to bridge the gap between different types of discourse units, for example those 

theorized by SFL – e.g., genre, stages, and phases – and those theorized by educationalists – 

for example, the expression of cognitive functions. This bridging is particularly necessary in 

contexts where the language of instruction is a language not widely available outside the 

classroom, and thus there is a need to focus on language more explicitly. 

 

In this presentation, we will show examples of the application of SFL descriptions to explore 

Spanish primary-secondary students’ realization of CDFs in English, examining their ability 

to effectively use CDFs. We will provide results from longitudinal studies of the same 

students over the four years of compulsory secondary school, highlighting developmental 

gains in lexicogrammatical resources. We also compare students’ production across school 

disciplines, across languages (comparing their performance in their L2 and L1) and across 

modes (written and spoken). Finally, we will show the results of joint collaboration between 

the research group and content and language teachers on the assessment of content and 

language in an integrated fashion, using the SFL + CDF focus. 
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Attitude in TEFL Trainee Teachers’ Stories of Learning Statistics During 

COVID-19 
Joanna Pitura, Pedagogical University of Krakow 

 

As trainee teachers work towards their own diploma research projects in Teaching English as 

a Foreign Language (TEFL) in higher education in Poland (and elsewhere), they are offered 

courses that help them master basic statistical literacy. Their attitudes towards statistics are 

of special importance in these courses as they may affect the strength of student engagement 

and, ultimately, achievement in learning statistics. Regrettably, during COVID-19, student 

attitudes may be negatively affected by the unique challenges of fully online instruction, in 

addition to the challenges students usually face in these courses. Prior research suggests that 

through successful learning experiences, students are more likely to see the value of 

statistics, whereas their perceptions of statistics as irrelevant and/or too difficult may cause 

anxiety that hinders learning. Yet, the construct of attitude itself remains under-theorised and 

there is a paucity of research conducted among TEFL trainee teachers. Consequently, there is 

a limited understanding of the effect of statistical training on the dispositions that may or 

may not promote the development of statistical literacy among the learners of statistics, 

including TEFL trainee teachers. Using written stories of learning statistics, collected from 

twenty five Polish TEFL trainee teachers in a larger research project, this study sought to 

uncover the evolution of statistics-related meanings and values emerging in an online course 

taught during the first year of COVID-19. The evaluative language was categorised using 

content analysis and examined linguistically applying concepts from Systemic Functional 

Linguistics − the Appraisal Framework. The findings reveal the emergence of more positive 

student judgement of their own learning behaviours and research-related competences, more 

appreciation of statistics, and more positive affect, appearing as a consequence of their 

course experiences. These results have important implications for teacher education helping 

enhance the provision of academic courses, not only for TEFL trainee teachers. 
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Session 3: SFL and Education 

 

3:30–5:00pm EST                 

 
An Analysis of Lexical Cohesive Devices in EFL Academic Writing with SFL-

Based Pedagogical Applications 
Xuanhong Guo, Durham University 

Philip Nathan, Durham University 

 

Studies have repeatedly suggested that EFL students lack awareness of cohesiveness across 

larger phases of texts in English academic writing due to certain homogeneities, such as their 

cultural and L1 backgrounds (Zhang, 2018). Within Systemic Functional Linguistics (SFL), 

co-textual links, such as grammatical and lexical cohesive devices which contribute to the 

cohesiveness and information flow of texts, have been investigated regarding the textual and 

interpersonal metafunctions (Bowen & Thomas, 2020). While grammatical cohesion has 

been widely explored, lexical cohesion has been neglected because of its complexity and 

contextual sensitivity. In order to examine the contribution of lexical cohesion to EFL 

learners’ academic writing and develop a comprehensive framework of lexical cohesive 

devices which can be taught in EFL classrooms, this paper describes a corpus linguistics 

approach to the exploration of the use of lexical cohesion in Chinese postgraduates’ writing 

on master programmes at a UK university. Manual analysis of lexical cohesive devices was 

conducted on excerpts from two corpora (module assignments and dissertations) according 

to a developed framework based on Halliday and Hasan’s (1976) classification of lexical 

cohesion. This framework includes two categories (reiteration and collocation) with eight 

sub-categories in reiteration (repetition, synonymy, hyperonymy, hyponymy, meronymy, 

signalling nouns, identity of reference and antonymy), and two in collocation (activity-

related and elaborative collocation). This analysis indicates the context-sensitive feature of 

lexical cohesion, suggesting the value of context-based pedagogy. Further examples of each 

lexical cohesive device are discussed with SFL-based pedagogical applications. 

 

Argumentation and Interaction Amongst Written, Oral and Online Modalities: 

Functional Analysis of EAP Learners’ Academic Discourse 
Mayada Tawfik Zaki, Cairo University and American University in Cairo 

 

Argumentation is a process that can enhance critical thinking, and problem solving skills 

(Jonassen & Kim, 2010) and is intertwined with complex learning and conceptual thinking 

(Baker, 2009). The influence of online communication on argumentative and cognitive skills 

has become a major concern for educational research (Bagheri & Zenouzagh, 2021, Duvall, 

Matranga & Silverman, 2020; Fu, Aalst & Chan, 2016). For a scrutinized examination of 

online discourse, oral and written modalities should be well observed. Written discourse is 

distinguished by structural integration, whereas oral discourse encompasses fragmented 

structures due to the influence of time on human cognition (Chafe, 1982). Moreover, 

functionality of discourse markers varies amongst oral and written discourse regarding 

interaction (Adel, 2010). Hence, recent research has compared online discourse to either oral 

(i.e. Bagheri & Zenouzagh, 2021) or written modality tasks (Gibson, 2009). However, there 

is a need to compare the three modalities simultaneously including a well-structured analysis 

of academic discourse. Thus, influence of synchronous online forums on students’ 

interaction and argumentation should be compared to that of academic essays and debates. 

Toulmin’s model (1958) of rhetorical structure was applied to observe the quality of 

arguments in the three examined academic tasks. However, it is a structure that only 

considers the arguer’s side neglecting the opponent’s point of view (Leitao, 2001), a matter 

that is covered through the addition of supporting components featuring dialectical 

argumentation. This presentation will present a corpus study comparing argumentative 

discourse of EAP learners across synchronous online forums, essays and debates. Students 

enrolled in a 12-week module of English for academic purposes. Corpus qualitative and 

quantitative methods of analysis were employed. Significant findings were revealed 

regarding the influence of synchronous online forums on students’ argumentation quality 

compared to academic essays and oral debates. Pedagogical implications then highlighted 

how synchronous online forums can be used in the rhetoric classroom. 
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Marshalling Voices and Sources in Student Writing: A Cline of Dialogism 
Nigel Caplan, University of Delaware 

 

The entry point to the Engagement system of the Appraisal framework is a choice between 

monoglossia and heteroglossia, terms adopted from Bakhtin. Monoglossic writing is a "bare 

assertion" (White, 2003), while heteroglossia encompasses the grammatical resources with 

which writers align and distance readers with and from their sources and claims. However, 

Bakhtin himself seems uncertain whether monoglossia is truly possible: it is "always in 

essence relative" ("Epic and the Novel"). That is, other voices are always present, even if 

they are not acknowledged. Thus it is more precise to see monoglossic statements as 

undialogized or unaware of their heteroglossia (White, 2003). This implies that there is no 

binary choice between monogloss and heterogloss, but rather a cline of dialogism. This paper 

demonstrates the practical implications of the cline in the texts of undergraduate L2 writers 

enrolled in a "pathways" (pre-matriculation ESL) program at a US university. At one end of 

the scale, some writers plagiarize from multiple sources, an example of unacknowledged 

heteroglossia in which the information is presented authoritatively but hides the other voices 

in an act of "heteroglossic disengagement" (Bakhtin). At the opposite end are writers who 

skilfully marshal their sources into a heteroglossic and effective text. Between these 

extremes lie many novice writers who are learning to use Engagement resources but need 

instruction before they can do so with sophistication. As a pedagogical intervention, the 

paper concludes by recommending the use of a 3x3 matrix (Humphrey et al., 2010) in order 

to help writers understand and navigate the roles they are expected to take in their writing 

and choose their position on the dialogic cline. 

 

 

 

 

 


